Original text:
A lot of the data points between the 2013 report and the 2017 data are similar; most respondents are in the engineering

or “other” category (oftentimes, “other” means they fulfill two or more roles at the company). Also, a hefty percentage of
our respondents, almost 62%, work for companies with more than 500 employees; that is up from 57% working for
companies with more than 500 employees in the 2013 data. Also similar was that approximately 62% of respondents
indicated that a technical, business, or science writing course was taken in college, up only slightly from 60% in the 2013
report.

A notable difference was that the number of respondents who were required to take a technical, business, or science
writing course went up from 51% in 2013 to 87% in the 2017 data. Another notable difference is the metric about
writing being important to a job. In 2013, 91% of respondents said that writing was either “very important” or “essential”
to their job. In 2017, though, only 75% indicated that writing was “extremely” or “very important.” Some of this variance
could be that the 2013 metric gave the options “Essential,” “Very Important,” “Not Very Important,” “Unimportant,” and
“Irrelevant.” However, in 2017, the metric options were “Extremely Important,” “Very Important,” “Moderately
Important,” “Slightly Important,” or “Not at all Important.” While that’s a slight shift in language, the change from “Not
Very” to “Moderate” opened a new avenue. In this respect, 94% of 2017 respondents indicated that writing was at least
moderately important to their job, which is much closer to the 91% reported for the 2013 study. In short, what we can
take from each of these studies is that writing/written communication continues to be important in technical, business,
and scientific contexts.

In a related topic, 86.5% of respondents in 2013 said that their writing was important to their career advancement, while
91% of the 2017 respondents said that writing was at least moderately important to their career advancement. As in the
previous example, the metric options were different, but we can still draw the conclusion that writing and the quality of
writing are indeed important to career advancement.

Revised text with added table:
Many of the data points between the 2013 report and the 2017 data are similar; most respondents are in the engineering

or “other” category (oftentimes, “other” means they fulfill two or more roles at the company). As can be seen in Table 1.1,
there are also similarities between the numbers of respondents who work in companies with over 500 employees, who
indicated that a technical, business or science writing course was taken in college, and who indicated that writing was
important to their career advancement.

Some notable differences were between the percentages for whom a technical, business, or science writing course was
required, and the metric of those who indicated that writing was important to their job. Some of the variance in indicated
writing importance could be due to variations in the metric. The 2013 metric gave the options “Essential,” “Very
Important,” “Not Very Important,” “Unimportant,” and “Irrelevant.” However, in 2017, the metric options were “Extremely
Important,” “Very Important,” “Moderately Important,” “Slightly Important,” or “Not at all Important.” While that’s a slight
shift in language, the change from “Not Very” to “Moderate” opened a new avenue. See Table 1.1 for details.

Table 1.1 Compared results of the 2013 report and 2017 data 2013 Report 2017 Data
Work in Companies with More than 500 Employees 57% 62%
Took a Technical, Business, or Science Writing Course 60% 62%
Stated that a Technical, Business, or Science Writing Course was Required 51% 87%
Indicated that Writing was “Very Important” or “Essential” in 2013 OR “Extremely” or 91% 75%
“Very Important” in 2017

Indicated that Writing was at Least Moderately Important 91% 94%
Indicated that Writing was Important to Career Advancement 86.5% 91%

Figure 8.2. Revising Text into Tables.?
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